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GLOSSARY
of terms and expressions used in the area
recognition of qualifications in higher education
Academic
recognition

Access

Accreditation

Accreditation
Mills

Accreditation of
prior certificated
learning (APCL)
Accreditation of
prior experiential
learning (APEL)
Accreditation of
prior learning
(APL)

Approval of courses, qualifications, or diplomas from one (domestic or foreign)
higher education institution by another for the purpose of student admission to further
studies. Academic recognition can also be sought for an academic career at a second
institution and in some cases for access to other employment activities on the labour
market (academic recognition for professional purposes). As regards the European
Higher Education Area, three main levels of recognition can be considered, as well as
the instruments attached to them (as suggested by the Lisbon Convention and the
Bologna Declaration): (i) recognition of qualifications, including prior learning and
professional experience, allowing entry or re-entry into higher education; (ii)
recognition of short study periods in relation to student mobility, having as the main
instrument the ECTS (European Credit Transfer System); (iii) recognition of full
degrees, having as the main instrument the Diploma Supplement.
Source: Vlăsceanu L., et al., Quality Assurance and Accreditation: A Glossary of
Basic Terms and Definitions, Papers on Higher Education, UNESCO-CEPES 2004.
Certain qualifications convey the holder with the right to access specific
qualifications/courses/programmes at a particular education level within the
education system in which the qualification was taken. For instance a first cycle
degree usually provides access to second cycle studies.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
The process by which a (non-governmental) or private body evaluates the quality of a
higher education institution as a whole or of a specific educational programme in
order to formally recognise it as having met certain pre-determined minimal criteria
or standards. The result of this process is usually the awarding of a status (a yes/no
decision), of recognition, and sometimes of a license to operate within a time-limited
validity. The process can imply initial and periodic self-study and evaluation by
external peers.
Source: Vlăsceanu L., et al., Quality Assurance and Accreditation: A Glossary of
Basic Terms and Definitions, Papers on Higher Education, UNESCO-CEPES 2004.
“Accreditation mill” refers to a non-recognised educational accreditation organisation
providing accreditation and quality assurance without having an authorisation to do
so. In many cases accreditation mills are closely associated with diploma mills.
Source: Council for Higher Education Accreditation – Section on Degree Mills
(website).
A process, through which previously assessed and certificated learning is considered
and, as appropriate, recognised for academic purposes.
Source: Quality Assurance Agency for Higher Education, Guidelines on the
accreditation of prior learning, 2004.
A process through which learning achieved outside education or training systems is
assessed and, as appropriate, recognised for academic purposes.
Source: Quality Assurance Agency for Higher Education, Guidelines on the
accreditation of prior learning, 2004.
A process for accessing and, as appropriate, recognising prior experiential learning or
prior certificated learning for academic purposes. This recognition may give the
learning a credit-value in a credit-based structure and allow it to be counted towards
the completion of a programme of study and the award(s) or qualifications associated
with it. The term 'accreditation of prior learning' is used in these Guidelines to
encapsulate the range of activity and approaches used formally to acknowledge and
establish publicly that some reasonably substantial and significant element of
learning has taken place. Such learning may have been recognised previously by an
education provider; described as 'prior certificated learning' or it may have been
achieved by reflecting upon experiences outside the formal education and training
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systems; described as 'prior experiential learning'.
Source: Quality Assurance Agency for Higher Education, Guidelines on the
accreditation of prior learning, 2004.
A designated competent authority which is legally entitled to accredit an institution,
programme or module of study within the context of a national education system.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Alternative recognition may include:
(i) recognition of the foreign qualification as comparable to a qualification of the
host country, but not to that indicated by the applicant;
(ii) partial recognition of the foreign qualification;
(iii) full or partial recognition of the foreign qualification subject to the applicant
successfully taking additional examinations or aptitude tests;
(iv) full or partial recognition of the foreign qualification at the end of a probationary
period, possibly subject to specified conditions.
Source: Council of Europe/ UNESCO, Revised recommendation on criteria and
procedures for the assessment of foreign qualifications, 2010.
An Apostille is a certificate that authenticates the origin of a public document.
Apostilles can only be issued for documents issues in one country party to the
Apostille Convention (signed in 1961 in The Hague, hence the name) and that are to
be used in another country which is also a party to the Convention.
N.B.: The Apostille only confirms the authenticity of the signature. It does not
confirm anything of the educational contents of the document.
Source: The Hague Conference on Private International Law (HCCH), The ABCs of
Apostilles. How to ensure that your public documents will be recognised abroad,
2010.
The total range of methods used to evaluate the learner’s achievement in a course
unit or module. Typically, these methods include written, oral, laboratory, practical
tests/examinations, projects, performances and portfolios. The evaluations may be
used to enable the learners to evaluate their own progress and improve on previous
performance (formative assessment) or by the institution to judge whether the learner
has achieved the learning outcomes of the course unit or module (summative
assessment).
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Body issuing qualifications (certificates, diplomas or titles) that formally recognises
the learning outcomes (knowledge, skills and/or competences) of an individual,
following an assessment and validation procedure.
Source: CEDEFOP, Glossary. Quality in education and training , 2011.
A university or other higher education institution which awards degrees, diplomas,
certificates or credits at tertiary level.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
In cases where refugees, persons in a refugee-like situation or others for good reason
cannot document the qualifications they claim, competent recognition authorities are
encouraged to create and use a “background paper” giving an overview of the
qualifications or periods of study claimed with all available documents and
supporting evidence.
The “background paper” is intended to be a tool
for the competent recognition authorities to reconstruct the educational
background of the refugee in order to facilitate the assessment;
for the refugee to affirm his or her academic achievements towards other
evaluating bodies, like higher education institutions and employers, in order to
gain access to further studies or appropriate employment.
Source: Council of Europe/UNESCO, Recommendation on Criteria And Procedures
for the Assessment of Foreign Qualifications, 2010.
Collaborative arrangements, such as: franchising, twinning, joint degrees, whereby
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study programmes, or parts of a course of study, or other educational services of the
awarding institution are provided by another partner institution;
Source: Council of Europe/UNESCO, Code of Good Practice in the Provision of
Transnational Education, 2007.
Ability to use knowledge, skills and personal, social and/or methodological abilities,
in work or study situations and in professional and personal development. In the
context of the EQF competence is described in terms of responsibility and autonomy.
Fostering competences is the object of all educational programmes. Competences are
developed in all course units and assessed at different stages of a programme. Some
competences are subject-area related
(specific to a field of study), others are generic (common to any degree course). It is
normally the case that competence development proceeds in an integrated and
cyclical manner throughout a programme.
Source: European Commission, ECTS Users’ Guide, 2015.
Person or organisation that has the legally delegated or invested authority, capacity,
or power to perform a designated function.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
A self-contained, formally structured learning experience. It should have a coherent
and explicit set of learning outcomes, expressed in terms of competences to be
obtained, and appropriate assessment criteria. Course units can have different
numbers of credits.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Comparing and assessing foreign qualifications.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Volume of learning based on the defined learning outcomes
and their associated workload. 60 ECTS credits are allocated to the learning
outcomes and associated workload of a full-time academic year or its equivalent,
which normally comprises a number of
educational components to which credits (on the basis of the learning outcomes and
workload) are allocated. ECTS credits are generally expressed in whole numbers.
Source: European Commission, ECTS Users’ Guide, 2015.
A credit system makes it possible to divide a qualification into units or into partial
objectives the objectives of a programme of vocational and educational training.
Each unit is defined in terms of knowledge, skills and competences (KSC) and can be
characterised by the relative level of the learning outcomes involved, which may be
defined by a reference level and by its volume which may be expressed in points or
other factors. Each unit may or may not be awarded separately.
Source: European Commission, European Credit System for Vet – Technical
Specifications. Report of the Credit Transfer Technical Working Group, 2005.
A Degree Profile describes the specific characteristics of an educational programme
or qualification in terms of learning outcomes and competences, following an agreed
format.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
A prescribed study programme leading to a formal qualification awarded by a higher
education institution.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
A diploma or degree mill is an entity that sells postsecondary credentials without
requiring appropriate academic achievement.
Source: World Education Services (website).
Document accompanying a higher education diploma, providing a standardised
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description of the nature, level, context, content
and status of the studies completed by its holder. It is produced by the higher
education institutions according to standards agreed by the European Commission,
the Council of Europe and UNESCO. The Diploma Supplement is also part of the
Europass framework transparency tools.
It has the following eight sections of
information:
the holder of the qualification
the qualification
its level and function
the contents and results gained
certification of the supplement
details of the national higher education system concerned
(provided by the National Academic Recognition Information Centres
(NARICs)
any additional relevant information
Graduates in all the countries taking part in the Bologna Process have the right to
receive the Diploma Supplement automatically, free and in a major
Europeanlanguage.
Source: European Commission, ECTS Users’ Guide, 2015.
European Directive 2005/36/EC on the recognition of professional qualifications aids
mobility by obliging Member States to consider the qualifications acquired elsewhere
in the Community to allow access to a regulated profession in their territory.
Source:
http://ec.europa.eu/internal_market/qualifications/policy_developments/legislation_e
n.htm
Education and training imparted at a distance through communication media: books,
radio, TV, telephone, correspondence, computer or video.
Source: CEDEFOP, Terminology of European education and training policy. A
selection of 100 key terms, 2008.
Cycle descriptors (or ‘level descriptors’) presented in 2003 and adopted in 2005 as
the Qualifications Framework of the European
Higher Education Area. They offer generic statements of typical expectations of
achievements and abilities associated with awards that represent the end of each of a
(Bologna) cycle or level. The descriptors
are phrased in terms of competence levels, not learning outcomes, and they enable to
distinguish in a broad and general manner between the different cycles. A level
descriptor includes the following five
components:
knowledge and understanding
applying knowledge and understanding
making judgements
communication
lifelong learning skills
Source: European Commission, ECTS Users’ Guide, 2015.
A learner-centred system for credit accumulation and transfer, based on the principle
of transparency of learning, teaching and assessment processes. Its objective is to
facilitate planning, delivery and evaluation of study programmes and student mobility
by recognising learning achievements and qualifications and periods of learning.
Source: European Commission, ECTS Users’ Guide, 2015.
The ECVET system aims at allowing the transfer, recognition and accumulation of
learning outcomes to obtain a qualification.
It is a decentralised system relying on volunteer participation of Member States and
stakeholders of vocational training, respecting national legislations and regulations. It
gives a methodological framework for describing qualifications in terms of learning
outcomes using units, allowing the allocation of transferable points for Member
States with different education and qualification frameworks. ECVET is founded on
partner agreements regarding qualification transparency and mutual stakeholder trust
(ECVET, 2010).
Source: European Commission, ECTS Users’ Guide, 2015.
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The European Qualifications Framework (EQF) acts as a translation device to make
national qualifications more readable across Europe, promoting workers' and learners'
mobility between countries and facilitating their lifelong learning. The EQF aims to
relate different countries' national qualifications systems to a common European
reference framework. Individuals and employers will be able to use the EQF to better
understand and compare the qualifications levels of different countries and different
education and training systems.
Source:
EU-EQF
website:
http://ec.europa.eu/education/lifelong-learningpolicy/doc44_en.htm)
See also topic “Error! Reference source not found.” on page Error! Bookmark
not defined..
A flexible learning path refers to any situation in which the graduate has obtained a
qualification in a way that is not the standard learning path followed by the
mainstream student. The flexibility of the learning path may be:
access and admission to the programme not based on the standard requirements
in terms of entrance qualifications (e.g. a secondary school leaving certificate);
exemptions of part of the programme based on a previous obtained qualification
or period of study;
exemptions of part of the programme, or the whole programme, based on nonformal or informal learning;
credit transfer during the programme (e.g. via exchange programmes).
distance learning.
Source: Rauhvargers, A. and A. Rusakova, Improving recognition in the European
Higher Education Area: an analysis of national action plans. Council of Europe
2010.
Learning typically provided by an education or training institution, structured (in
terms of learning objectives, learning time or learning support) and leading to
certification. Formal learning is intentional from the learner’s perspective.
Source: European Commission, ECTS Users’ Guide, 2015
Formal rights obtained through a qualification may, for example, be the right to
access to higher education (i.e. the right to be considered for participation in higher
education), the right to access to doctoral studies, the right to use a given title or the
right to apply for professional recognition.
Source: Council of Europe/UNESCO, Revised recommendation on Criteria And
Procedures for the Assessment of Foreign Qualifications, 2010.
Generic Competences are also called transferable skills or general academic skills.
They are general to any degree programme and can be transferred from one context
to another.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Grade distribution tables show how the existing national or institutional scale is being
used in the institution – whether in open access or selective systems – and allow for
comparison with the statistical distribution of grades in a parallel reference group of
another institution. They represent the statistical distribution of positive grades (pass
and above) awarded in each field of study in a specific institution.
Source: European Commission, ECTS Users’ Guide, 2015.
Learning resulting from daily activities related to work, family or leisure which is not
organised or structured in terms of objectives, time or learning support; it may be
unintentional from the learner’s perspective; examples of learning outcomes acquired
through informal
learning are: skills acquired through life and work experiences, project management
skills, ICT skills acquired at work, languages learned, intercultural skills acquired
during a stay in another country, ICT skills acquired outside work, skills acquired
through volunteering, cultural activities, sports, youth work and through activities at
home e.g. taking care of a child (Council Recommendation 2012/C 398/01).
Source: European Commission, ECTS Users’ Guide, 2015.
A joint qualification awarded jointly by the partners and issued jointly as a single
document.
Source: Council of Europe/UNESCO-CEPES, Revised Recommendation on the
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Recognition of Joint Degrees, 2016.
An integrated curriculum coordinated and offered jointly by different higher
education institutions and leading to double/multiple degrees or a joint degree (Ibid.).
Source: ECA, Principles for accreditation procedures regarding joint programmes,
2007.
An individual engaged in a learning process (formal, non-formal
or informal learning). Students are learners involved in a formal learning process.
Source: European Commission, ECTS Users’ Guide, 2015.
Learning mobility is normally understood to involve physical mobility in which the
learner/student moves to an institution in another country for part or all of a
programme of study. The majority of such mobility
takes place in the context of planned and organised programmes. The credits from
such mobility are formally recognised by the sending institution. There is also a
considerable amount of ‘free mover’ mobility which depends on individual initiative.
As well as physical mobility it is increasingly possible for learners to participate in
virtual mobility. This too may be through organised joint or shared curriculum, or
through Open Universities, Open Education Resources, MOOCs, or other on-line
material.
Source: European Commission, ECTS Users’ Guide, 2015.
Statements of what a learner knows, understands and is able to do on completion of a
learning process. The achievement of learning outcomes has to be assessed through
procedures based on clear and
transparent criteria. Learning outcomes are attributed to individual educational
components and to programmes at a whole.
They are also used in European and national qualifications frameworks to describe
the level of the individual qualification.
Source: European Commission, ECTS Users’ Guide, 2015.
The term “licensing” may be slightly differently defined in different countries. In
general, however, licensing is considered to be the approval to conduct business as an
educational institution. Licensing is not equated to accreditation and does not
necessarily require demonstration of quality or ability to meet performance standards.
Source: Vlăsceanu L., et al., Quality Assurance and Accreditation: A Glossary of
Basic Terms and Definitions, Papers on Higher Education, UNESCO-CEPES 2004.
Generic statements about the expected outcomes for each of the three cycles. A good
example of general cycle (level) descriptors are the so-called Dublin Descriptors,
which have served as one of the foundations (along with ECTS) for the Framework
for Qualifications of the European Higher Education Area.
Source: European Commission, ECTS Users’ Guide, 2015.
All learning activity undertaken throughout life, with the aim of improving
knowledge, skills and competences within a personal, civic, social and/or
employment-related perspective (Communication (2001) 678). Programmes and
services contributing to lifelong learning within the higher education sector may
include mainstream programmes, continuing education, evening classes, specific
programmes for part-time learners, access to libraries/higher education institution
resources, distance learning, training courses, targeted guidance and counselling
services among other actions and initiatives.
Source: European Commission, ECTS Users’ Guide, 2015.
A course unit in a system in which each course unit carries the same number of
credits or a multiple of it.
Source: European Commission, ECTS Users’ Guide, 2015.
An instrument for the classification of qualifications according to a set
of criteria for specified levels of learning achieved, which aims to integrate and
coordinate national qualifications subsystems and improve the transparency, access,
progression and quality of qualifications in relation to the labour market and civil
society
(Council Recommendation 2012/C 398/01). National qualifications frameworks
encompass all education qualifications – or all higher education qualifications,
depending on the policy of the country concerned – in an education system. They
show what learners may be expected to know, understand and be able to do on the
basis of a given qualification (learning outcomes) as well as how qualifications
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within a system articulate, that is how learners may move between
qualifications in an education system. National qualifications frameworks are
developed by the competent public authorities in the country concerned, in
cooperation with a broad range of stakeholders
– including higher education institutions, students, staff and employers.
Source: European Commission, ECTS Users’ Guide, 2015.
Official national listing of state recognised programmes/ institutions/ qualifications/
professions.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Learning which takes place through planned activities (in terms of learning
objectives, learning time) where some form of learning support is present (e.g.
learner-teacher relationships); it may cover programmes to impart work skills, adult
literacy and basic education for early school leavers; very common cases of nonformal learning include in-company training, through which companies update and
improve the skills of their workers such as ICT skills, structured on-line learning (e.g.
by making use of open educational resources), and courses organised by civil society
organisations for their members, their target group or the general public (Ibid.).
Source: European Commission, ECTS Users’ Guide, 2015.
A Non-recognised but legitimate institution refers to those which are not formally
recognised by the national authorities officially responsible for the accreditation and
the educational provision in a given system, but may offer genuine study programmes
which may be of comparable level to other formally recognised programmes.
Source: Bergan S. And E.S. Hunt (eds.), Developing attitudes to recognition:
substantial differences in an age of globalisation. Council of Europe 2009.
Non-collaborative arrangements, such as branch campuses, off-shore institutions,
corporate or international institutions, whereby study programmes, or parts of a
course of study, or other educational services are provided directly by an awarding
institution.
Council of Europe/UNESCO- CEPES, Code of Good Practice in the Provision of
Transnational Education, 2007.
Partial recognition could take the form of accepting part of the credits of the foreign
qualification. The applicant would then have the opportunity to enrol into the
programme that is required by the competent recognition authority for access to the
desired activity and receive exemptions for the amount of credits accepted by the
competent recognition authority.
Source: Rauhvargers, A. and A. Rusakova, Improving recognition in the European
Higher Education Area: an analysis of national action plans. Council of Europe
2010.
Refers to situations of unregulated recognition for professional purposes, such as
where no national legal authorisation to practice a particular profession exists or is
required. This is the most problematic area of professional recognition .
Source: Council of Europe/UNESCO-CEPES, Outline Structure for the Diploma
Supplement (glossary), 2007.
Refers to the recognition of the right to work in a specific country in a regulated
profession (e.g. medical doctor) in the European Union or European Economic Area.
These situations are subject to the European Union Directive 2005/36/EC whereby if
a citizen is a fully qualified professional in one Member State, he or she has a right to
exercise that profession and be recognised as a professional in another Member State.
Source:
http://ec.europa.eu/internal_market/qualifications/policy_developments/legislation_e
n.htm
A set of educational components based on learning outcomes that are recognised for
the award of a qualification.
Source: European Commission, ECTS Users’ Guide, 2015.
Any degree, diploma or other certificate issued by a competent authority attesting the
successful completion of a recognised programme of study.
Source: European Commission, ECTS Users’ Guide, 2015.
Generic statements of the outcomes of study. They provide clear points of reference
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that describe the main outcomes of a qualification often with reference to national
levels.
Source: Bologna Working Group on Qualifications Frameworks, A Framework for
Qualifications of The European Higher Education Area, 2005.
The QF – EHEA is an overarching framework for qualifications in the European
higher education area, comprising three cycles (including, within national contexts,
the possibility of intermediate qualifications), generic descriptors for each cycle
(Dublin Descriptors) based on learning outcomes and competences, and credit ranges
in the first and second cycles. The overarching framework sets the parameters for
each Bologna country to develop its own national framework.
QF EHEA is also known as the Bologna Qualifications Framework.
See also: Dublin Descriptors and Qualification Frameworks
Source: www.ehea.info
The process or set of processes adopted nationally and institutionally to ensure the
quality of educational programmes and
qualifications awarded.
Quality assurance should ensure a learning environment in which the content of
programmes, learning opportunities and facilities are fit for purpose. Quality
assurance is often referred to in the context of a continuous improvement cycle (i.e.
assurance and enhancement activities).
Source: European Commission, ECTS Users’ Guide, 2015.
NARIC ENIC: European Network of Information Centres in the European Region. A
network under the European Council and UNESCO.
NARIC: National Recognition Information Centres in the European Union. A
network under the European Commission.
Network of national centres providing information, advice and assessment of foreign
qualifications. Created to help improve the academic recognition of international
awards and facilitating the integration of national education systems.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
The process through which an institution certifies that learning outcomes achieved
and assessed in another institution satisfy (some or all) requirements of a particular
programme, its component or qualification.
Source: European Commission, ECTS Users’ Guide, 2015.
The process through which an institution certifies that the learning outcomes
achieved and assessed in another context (non-formal or informal learning) satisfy
(some or all) requirements of a particular programme, its component or qualification.
Source: European Commission, ECTS Users’ Guide, 2015.
The validation of learning outcomes, whether from formal education or non-formal
or informal learning, acquired before requesting validation (Council
Recommendation 2012/C 398/01).
Source: European Commission, ECTS Users’ Guide, 2015.
A profession is said to be regulated when access and exercise is subject to the
possession of a specific professional qualification.
Source:
European
Website
on
regulated
professions:
http://ec.europa.eu/internal_market/qualifications/regprof/index.cfm?fuseaction=regP
rof.home
Directive 2005/36/EC establishes rules for EU Member States on access to or pursuit
of a regulated profession upon possession of specific professional qualifications. The
Directive stipulates that the host Member State shall recognise professional
qualifications obtained in another Member State – which allow the holder of the said
qualifications to pursue the same profession there – for access to and pursuit of that
profession. The recognition of professional qualifications by the host Member State
allows beneficiaries to gain access in that Member State to the same profession as
that for which they are qualified in the home Member State and to pursue it in the
host Member State under the same conditions as its nationals (Directive
2005/36/EC).
Source: European Commission, ECTS Users’ Guide, 2015.
Reports of the countries participating in the Bologna Process that carried out self-
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certification exercises to verify the compatibility with the overarching framework of
qualifications of the European Higher Education Area. It details information
regarding the flexible learning paths and learning outcomes in the higher education
systems.
The self-certification reports are published on this website: http://www.enicnaric.net/index.aspx?s=n&r=ena&d=qf
A skill is the learned capacity to carry out pre-determined results often with the
minimum outlay of time, energy, or both. Skills can often be divided into
general/generic and subject specific skills.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
Subject benchmark statements set out expectations about standards of degrees in a
range of subject areas. They describe what gives a discipline its coherence and
identity, and define what can be expected of a graduate in terms of the abilities and
skills needed to develop understanding or competence in the subject.
Source: The Quality Assurance Agency for Higher Education, Subject benchmark
statements (website).
Competences related to a specific subject area.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
The term “substantial difference” clearly indicates that minor differences between
qualifications do not provide sufficient reason for non-recognition. It takes into
account the diversity of higher education systems and traditions and recognises that
there are usually differences between corresponding qualifications in different
education systems. Thus the existence of differences between qualifications alone
does not provide sufficient reason for non-recognition.
Source: Bergan S. And E.S. Hunt (eds.), Developing attitudes to recognition:
substantial differences in an age of globalisation. Council of Europe 2009.
An up-to-date record of the students’ progress in their studies:
the educational components they have taken, the number of ECTS credits they have
achieved, and the grades they have been awarded. It is a vital document for recording
progress and for recognising learning achievements, including for student mobility.
Most institutions produce the Transcript of Records from their institutional databases.
Source: European Commission, ECTS Users’ Guide, 2015.
The process of having credits awarded in one context (programme, institution)
recognised in another formal context for the purpose of obtaining a qualification.
Credits awarded to students in one programme may be transferred from an institution
to be accumulated in another programme, offered by the same or another institution.
Credit transfer is the key to successful study mobility. Institutions, faculties,
departments may make agreements which guarantee
automatic recognition and transfer of credits.
Source: European Commission, ECTS Users’ Guide, 2015.
All types and modes of delivery of higher education study programmes, or sets of
courses of study, or educational services (including those of distance education) in
which the learners are located in a country different from the one where the awarding
institution is based. Such programmes may belong to the education system of a State
different from the State in which it operates, or may operate independently of any
national education system.
Source: Council of Europe/UNESCO, Revised Code of Good Practice in the
Provision of Transnational Education, 2007.
Degree of visibility and legibility of qualifications, their content and value on the
(sectoral, regional, national or international) labour market and in education and
training systems.
CEDEFOP, Glossary. Quality in education and training , 2011.
Tuning Educational Structures in Europe is a university driven project which aims to
offer a universal approach to implement the Bologna Process at higher education
institutional and subject area level. The Tuning approach contains a methodology to
(re-)design, develop, implement and evaluate study programmes for each of the
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Bologna cycles.
The term “Tuning” emphasises the notion that universities are not looking to unify or
harmonise their degree programs into a prescribed set of European curricula, but
rather are looking for points of convergence and common understanding based on
diversity and autonomy.
Source: Lokhoff, J. et al., A guide to formulating degree programme profiles.
Including programme competences and programme learning outcomes. Bilbao,
Groningen, The Hague 2010.
A process of confirmation by an authorised body that an individual
has acquired learning outcomes measured against a relevant standard and consists of
the following four distinct phases:
1. Identification through dialogue of particular experiences of an
individual;
2. Documentation to make visible the individual’s experiences;
3. Formal Assessment of these experiences; and
4. Certification of the results of the assessment which may lead to a
partial or full qualification (Council Recommendation 2012/C 398/01).
Indication of the time students typically need to complete all learning activities (such
as lectures, seminars, projects, practical work, self-study and examinations) required
to achieve the expected learning outcomes.
Source: European Commission, ECTS Users’ Guide, 2009.

